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Constructive Alighment

Constructive alignment is the intentional connection of course elements to ensure that
instruction and assessment match the learning outcomes (Biggs, 1996; Loughlin et al,
2020). Alignment spans an entire course design, including learning outcomes,
assessments, content selection and activities throughout the course (BlaZzenka et a.,

2023).
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Course Learning Outcomes: Statements that describe the intended learning of the
students.

Student Assessments: Methods to measure the students’ ability to perform the course
learning outcomes

Teaching and learning activities: The instruction and activities the instructor and students
engage in throughout the course. These activities include lecturing, reading, discussions,
feedback, and more.
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Bloom’s Taxonomy: A hierarchical learning theory to structure the level and type of learning
to define the course learning outcomes, assessments and learning activities.

Constructive Alignment in Action

1. To help connect course components create an alignment chart to plan the alignment
between the course learning outcomes, activities and assessments.

2. Make note of due dates to establish a realistic flow to the course timelines, finding a
balance between time expectations to achieve outcomes and the amount of course
content. (link to selecting content section)

Figure 1: Before and after example to enhance alighment
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Try this

Reflect on the desired student learning experience and consider what course elements
can be connected through constructive alignment. Course elements may include course
content, fostering relationships, a student-centred course outline, activities that
encourage connection, and feedback that supports growth. By aligning these factors to
assessments and course learning outcomes, you can design a positive student learning
experience.

Further Reading
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